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Our strategy at Acorn Education Trust 

 

The Covid-19 has affected children, young people, families and schools in an unprecedented fashion.  
Schools have been at the frontline of the response to the pandemic remaining open for children of key 
workers and the most vulnerable children alongside coordinating remote education for others.  Families 
and schools have seldom worked so closely together in the best interests of our children and young 
people. 

However, this challenge is far from over and compensating for the interruption to education will be at 
the forefront of school planning for some time to come.   Undoubtedly a complex situation, schools will 
be aiming to confront issues around learning as well as well-being.  Moreover, the evidence suggests 
that the pandemic has served to highlight the impact on students from socio-economically 
disadvantaged groups who have struggled disproportionately to their peers. 

For schools in Acorn Education Trust, we will be acting on available research to create a plan which will 
meet the needs of all our students moving forwards.   Rooted in a sustained response, our schools will 
identify objectives to ensure that each child is able to continue their journey through education with the 
support that they require along the way.  This is in line with our Trust vision of preparing young people 
for their world in their time.  Never has this been more important. 

The government has assigned funding to schools to assist in the “catch-up” following the disruption 
caused by the pandemic.  The Education Endowment Foundation has provided research-led strategies 
on how best to support children and young people in their reports “Covid-19 Support Guide for Schools” 
and “The EEF guide to supporting school planning: a tiered approach to 2021”.  This guidance is 
underpinned in our strategy.  

This document is a live, ongoing piece of work and will be continuously monitored and updated.  A 
review process within the Trust will ensure that the money assigned to this project is spent intelligently, 
fairly and to the benefit of our children and young people.  Each school’s plan will be written by the 
head and Exec. Head and then agreed by the Head of SEND for the Trust.  The allocation of funding and 
impact of the plan will be monitored and evaluated by the Standards and Improvement Committee of 
Directors. 

 

 

 

 

 

 

 



What has been the impact of the Covid-19 pandemic in Rowde C of E Primary Academy School? 

Because of the position of the school before Covid-19, we don’t have directly comparable data between 
this year and last. When we complete NFER/SATs tests after half-term (June 2021), we will be able to 
compare and monitor progress more rigorously against February 2020 NFER results, and our 
assessments in November 2020.  

After lockdown, our main concern was to provide continuity for the children and ensure that they were 
assessed and then supported to fill any gaps specifically with the curriculum coverage of this January 
2021 lockdown period. This is the power of our bubble boosts and using the assessments below to inform 
our teaching and support the children in returning to school. Our Rowde Steps in Reading, Writing and 
Maths, have also given a clear picture of where the children should be and have proved invaluable in 
identifying the gaps and areas to target/support. 

With so much change and improvements made to teaching and learning since September 2020, and with 
such high-quality lockdown provision, many of our students have continued to make progress. 

We specifically focused on our vulnerable children (pupil premium, SEND and those who missed 
considerable learning) and completed detailed analysis of their progress and the impact of Covid (see 
separate notes). Overall, it is these children who it impacted the most and, therefore, these children we 
have focused on post-lockdown through intervention. 

Reading • On returning, teachers completed the Salford Reading assessment for their bottom 20% and 
children who they were concerned about (those who missed considerable learning). 

• Ongoing formative assessment (including our live reading lessons through lockdown), and 
diagnostic comprehension exercises, allowed us to identify any gaps which informed our 
Book Club planning, bubble boost and intervention.  

• In KS1, the majority of the impact has been evident in phonics (see below). In KS2, the 
greatest impact has come from the children reading less often (particularly out loud) and we 
have considered this to ensure we get the reading mileage they need to develop their 
fluency.  

• From this, intervention has been put in place. Our bottom 20%, and those children we are 
concerned about, are being heard read every day with a focus depending on their need: 
fluency/automaticity or comprehension. 

Phonics • After lockdown, children were assessed against the applicable phase and tracking grids 
completed for R – KS1 and some children in KS2.  

• It was clear that there were considerable gaps in the phases covered through lockdown for a 
number of children, and some whole-class trends.  

• Most noticeably, the families who found it more challenging to engage with the daily videos, 
were the children who had more gaps in their phonic knowledge and skills.  

• The impact was significant in Year 1, where we were still trying to catch up and support the 
children with the missed learning from the March 2020 lockdown (issues with blending). 

• From these assessments, whole-class phonics is being taught twice daily and interventions in 
place to plug the gaps from phase tracking.   

Writing • On our return to school, the children completed a writing assessment which was first 
completed in September: Treasure. 

o With the improvement in teaching and learning since September, many of our 
children have made marked progress in spite of the pandemic and lockdown.  

• From this, and ongoing formative assessment using the Rowde Writing Steps, teachers 
identified areas the children needed support in and are using Bubble Boosts to do so. 



• Short weekly SPaG checks, gave teachers further diagnostic information and highlighted 
that, in both KS1 and KS2, technical vocabulary has suffered as a result of lockdown. 

• Spelling remains a concern and teachers have used the SWIST spelling check to identify 
those who need intervention in KS2, as well as monitoring the impact of our spelling 
teaching that we only started to implement through lockdown video lessons and follow-up 
activities. 

Maths • Short, daily low stakes tests demonstrated areas of lost learning, especially in mental 
arithmetic and times tables – hence introduction of initiatives below 

• Daily bubble boosts enable teachers to respond to previous day’s misconceptions/gaps 
• Acorn guidance was to avoid formal testing in Autumn/Spring after lockdowns (focus on 

safety, well-being, re-establishing learning routines), so first round of formal NFERs arranged 
to early-June 

• End-of-unit testing used to identify class and individual gaps to inform follow-up and Bubble 
Boosts, usng the Rowde Maths Steps 

Non-core • Introduction of knowledge organisers this year as key resource for Hums/Science, 
collaboration with Wansdyke School 

• Introduction of Experience days x 5 to simplify/streamline the daily diet for pupils ad allow 
introduction of 2x daily phonics, spelling initiative (see below) and Arithmetic alongside the 
Bubble Boosts 

• Subject leadership guidance (on-going) demonstrates need for non-core subject leadership 
to match quality of core in 2021/22 

• Have managed to maintain curriculum content but work sampling / learning walks show that 
literacy and numeracy intervention and support needed to enabe pupils to fully access non-
core 

Well-being • Observation and knowledge of each student identified the need for: 
• Afternoon ‘brain breaks’ 
• Increased ELSA 
• Increased Thrive 
• Increased PSA time to access hard-to-reach families 
• Simplified school day (see above under non-core) 

  

 

 

 

 

 

 

 

 

 

 

 



Covid-19 Catch-Up Planning 

 

1.  Teaching and Learning 

 

EEF Strategy EEF rationale Specific planning for 
Rowde C of E Primary 

Academy 

Cost Expected impact 

Supporting 
Great 
Teaching 

The best available 
evidence indicates 
that great teaching is 
the most important 
lever schools have to 
improve outcomes for 
their pupils.  This was 
true before the Covid-
19 pandemic and will 
continue to be vital. 

• Implementation of 
The Write Stuff, 
Book Club, explicit 
spelling teaching in 
KS2 (3 x a week). 

• Introduction and 
focus on Maths 
Mastery.  
Extra arithmetic: 3 
x a week. 

• Introduction of 
Mathletics, NCETM 
resources and 
manipulatives 
under guidance 
form Mobius Hub 

• Bubble boosts 
daily. 

• Phonics twice daily. 
• Development and 

agreement of the 
Teaching and 
Learning Checklist 
and Planning 
Checklist. 

All above based on key 
principles of QFT. INSET 
delivered in October, 
January and on 
reopening.   

• Training 
time at 
INSETs 

 
 
• Training 

time at 
2x 
INSETs  

 
• £350 

 
 
 

 
 

• Addition
al TA 
hours for 
2x6-
week 
interveti
ons - £15 
daily x EY 
and Y1 
£1800 

Greater 
consistency in 
quality of T&L 
with consequent 
impact on 
learning and 
outcomes  
 
 
 
Embed an 
excellent and 
long-term 
curriculum to 
raise achievement 
for all.  
Rapid progress 
post-lockdown for 
all pupils  
 
 
 
 
 
Same/next day 
responses to 
learning gaps 

Pupil 
assessment 
and feedback 

High quality 
assessment is 
essential to great 
teaching helping us to 
understand what 
pupils have (and have 
not) learned.  
Targeted diagnostic 

• Bubble boost 
tracking. 

• Use of the Rowde 
Reading, Writing 
and Maths Steps. 

• Guidance for 
feedback and 
marking – 

 
 
• Collins 

Big Cat 
reading 
program
me 

Same/next day 
response to 
learning gaps 
 
Increased 
reading, 
improved tracking 
of pupil progress 



assessments can help 
teachers to monitor 
pupils’ progress. 

consistent marking 
code and ensuring 
learning is reflected 
on and feedback is 
meaningful and 
supporting 
learning. Time to 
embed. 

Post lockdown 
assessments: 
• Writing task - 

Treasure 
• SWIST spelling 
• Phonics 

assessments and 
phase tracking 

• Salford reading  
• Maths end of unit 

checks 
• Ongoing formative 

assessment 

resource
s £3500 

on reading 
programme  
 
 
 
 
 
Improved 
knowledge of 
where every pupil 
is in RWM 
Use of 
Rapid/LASS/COPS 
for detailed 
assessment of 
pupils’ literacy. 
Use Renfrew to 
screen R/1 in SAL  
 
Improved phonics 
outcomes June 
2021 

Transition 
support and 
ongoing 
remote 
education 

All pupils will need 
support to transition 
back to school. 
There are particular 
challenges to support 
pupils transitioning to 
a new school. 
Focusing on high-
quality remote 
learning will continue 
to be valuable for 
pupils. 

• High-quality online 
learning supported 
transition – 
maintained usual 
class routines/ 
pedagogies/ 
curriculum as much 
as possible. Daily 
contact with the 
teacher, 
interventions 
continued during 
lockdown. 

• Extra support for 
those children who 
would find 
transition between 
home and class 
challenging. 

• SEND and 
vulnerable 
accommodated: 
phased back into 
class if required/ 
beneficial. Close 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Increase

d ELSA 
TA hours  

• £15 x 60 
= £900 

 

Pupil well-being 
and links to 
school during 
remote learning / 
return to school  
 
Y6 follow 
programme 
planned wit 
Devizes School to 
ensure secondary 
readiness.  
 
Pupil voice 
surveys 
demonstrate high 
levels of 
confidence in 
learning / life at 
school 



contact with 
parents. 

• Returning to 
school: routines etc 
maintained, back 
to ‘normal’. 

• Reduced pressure 
on the afternoons, 
brain breaks and 
re-scheduled 
foundation 
subjects to relieve 
pressure.  

  
2. Targeted support 

 

EEF Strategy EEF rationale Specific planning for 
Rowde C of E Primary 

Academy 

Cost Expected impact 

1:1 and small 
group tuition 

There is extensive 
evidence supporting 
the impact of high-
quality 1:1 and small 
group tuition as a 
catch-up strategy. To 
be most effective, the 
tuition should be 
guided by the school, 
linked to the 
curriculum, and 
focused on areas 
where pupils will most 
benefit from 
additional practice or 
feedback. 

• From the 
assessments 
explained above, 
teachers had a clear 
picture of the 
children who 
required 
intervention. 

• INSET given by 
assistant SENDCo to 
support teachers in 
planning their 
interventions.  

• Provision maps for 
every class in place 
for T5 and T6 after 
baseline 
assessments post-
lockdown.  

• Interventions were 
slimmed down to 
focus on those 
which have the 
most impact: 
phonics in KS1, 
precision spelling 
teaching in KS2, 

• As 
above 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Early and focused 
identification of 
learning gaps, 
prompt 
intervention and 
support based 
against the 
Rowde RWM 
steps – tracking 
and assessment 
(especially in 
R/1/2 
demonstrates 
doubled rate of 
progress, 
measured 
through phonics 
screener, NFER, 
KS1 SATS mocks 
and actual.  
 
 
 
 
 
 
 



daily reading groups 
with either fluency/ 
comprehension 
focus, maths 
intervention to 
support whole-class 
teaching and 
arithmetic.  

• Nessy ordered and 
to be implemented 
for T6 

• Maths Guidance 
doc (see appendix 
1) issued to staff for 
re-opening 

• Pre-teaching of new 
topics by TA to 
identified pupils 

 
 
 
 
 
 
 
 
• £300 
 
 
 
 
 
 
• TA costs 

as 
above  

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
Curriculum 
accessed by all. 
Measurable 
improvements in 
oracy, reduced 
removal of pupils 
from class for 
intervention   

Intervention A particular focus for 
intervention is likely to 
be literacy and/or 
numeracy. 
Effective intervention 
follows assessment, 
which can be used to 
ensure that support is 
well-targeted and to 
monitor pupil 
progress. 
Structured, evidence-
based programmes are 
best.  Pupils should 
understand the link 
between intervention 
and the learning in 
class. 
Sessions are time-
limited and delivered 
by trained teachers or 
TAs. 

• As mentioned 
above, 
interventions are 
focused on reading, 
phonics/spelling 
and maths. 

• Interventions do 
not happen during 
core lesson times: 
reading, writing and 
maths. 

• As above, they are 
simple and focussed 
on good pedagogy – 
little and often, 
individualised and 
targeted to fill gaps 
identified from 
assessments.  

• Nessy ordered and 
to be implemented 
for T6. 

• The Rowde Steps 
are used to identify 

• As 
above 

As above  



a specific focus and 
work towards those 
targets with the 
baseline 
assessment to 
monitor impact. 

• They focus on what 
will support the 
children continue to 
access the high 
expectations of our 
curriculum and links 
are made with class 
work. 

• Delivered by our 
highly-trained TAs 
or class teacher, 
depending on 
context. 

Planning for 
pupils with 
SEND 

Good teaching for 
SEND is good teaching 
for all. 
Teachers are aware of 
individual learning 
needs. 
Creating a positive and 
supportive 
environment that 
promotes high 
standards and positive 
relationships can help 
to ensure pupils can 
access the best 
possible teaching. 
Consistent routines 
and pro-active 
approaches to 
behaviour will support 
all pupils including 
those with SEND. 

• Inset on this 
delivered to staff to 
reinforce QFT as the 
most important way 
of support our 
children with SEND. 

• Pedagogy 
implemented this 
year is unpinned by 
these principles 
(high expectations, 
chunked 
information, clear 
steps to success, 
repetition and 
retrieval, worked 
examples, concrete 
resources, use of 
visuals and 
manipulatives).  

• The repetitive 
pedagogy and focus 
on retrieval 
/consolidation of 
basic skills further 
supports these 
children (arithmetic, 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

SEND pupils able 
to attend and 
access core 
learning, 
improved 
knowledge of our 
pupils (see 
above), 
improvements 
demonstrated 
against reviews of 
SEN audit (May 
2021) 



spelling, bubble 
boosts). 

• Assessments have 
enabled teachers to 
understand 
individual learning 
needs and, where 
possible, meet 
these through 
whole-class 
approaches. 

• Routines, 
curriculum and 
expectations have – 
on the whole – 
remained 
unchanged to 
support our most 
vulnerable pupils. 

• Introduction of 99 
Club Maths times 
tables resources to 
support SEND and 
identified pupils   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• £100 

repro 
costs  

 
 

  



3.  Wider strategies 

EEF Strategy EEF rationale Specific planning for 
Rowde C of E Primary 

Academy 

Cost Expected impact 

Supporting 
social, 
emotional and 
behavioural 
needs 

A sustained focus on 
supporting pupils’ 
social, emotional and 
behavioural needs 
will be needed.  
Meaningful and 
manageable 
assessment will be 
crucial.  A common 
misconception is that 
a pupil’s well-being is 
separate from their 
academic learning. 

• Daily zoom calls 
during lockdown 
enabled us to 
keep in touch 
with the children, 
keep them going 
and monitor their 
SEMH. 

• Screen free days, 
World Book Day 
and Maths Day 
during lockdown 
to give variety 
and ensure the 
children had time 
and space to 
support their 
wellbeing. 

• On returning, 
formative 
assessment and 
strong 
communication 
with parents have 
enabled us to 
identify 
individuals that 
need support. 

• ELSA and Thrive in 
place – increase in 
hours for BR to 
accommodate. 

• Amber in from 
the trust to work 
with some 
individuals.  

• Consistent 
routines and 
classroom 
expectations 
continued  
Rowde behaviour 
system in place so 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Addition

al hours 
for 
Thrive 
TA £753 

Pupils feel 
engaged with 
school through 
lockdowns and 
are emotionally 
robust on return. 
Pupils who are 
struggling are 
identified quickly, 
and support 
enabled. 
Improved 
wellbeing leading 
to improved 
success in 
learning.  
 
Thrive profiling 
tool in Summer 
2021/Autumn 
2021 used by new 
teachers, impact 
upon pupil’s 
SEMH 
 
Reduced 
recording of ‘red’ 
incidents in HT 
Behaviour Log  



children feel safe 
and secure – 
knowing where 
the boundaries 
are. 

• Emotional check-
ins, worry boxes 
in place  
children know and 
have been spoken 
to about 
how/who they 
can share their 
worries with. 

• Afternoon brain 
break continued 
to support 
emotional 
wellbeing and 
ability to learn.  

• Reduction of 
foundation 
teaching in the 
afternoon to 
ensure we can 
cover the core 
curriculum 
correctly, without 
overly 
rushing/putting 
pressure on the 
students.  

• Focus on using 
books as a 
platform to 
discuss feelings.  

Communicating 
with and 
supporting 
parents 

Close engagement 
was critical over the 
pandemic.  
Communication will 
need to be monitored 
and supported. 
Providing books and 
education resources 
to pupils over the 
summer may be 
helpful along with 

• Seesaw – daily 
contact with 
parents through 
lockdown. 

• Rigorous 
monitoring and 
chasing of families 
who were not 
engaging with the 
home learning to 
identify and then 

 
 
 
 
• Increase

d PSA 
hours 
(+2 per 
week 
through 

Strong parental 
engagement, 
reduced impact of 
Home Learning, 
and in longer-
term improved 
pupil retention 
and recruitment  



support and 
guidance. 

eradicate barriers 
– printed packs of 
work, books and 
laptops available 
and organised.  

• PSA in contact 
with our 
vulnerable 
families to 
support post 
lockdown. 

• SEND parent calls 
beginning of T5. 

• Parent 
consultations end 
of T5. 

• Reports and 
consultations for 
T6. 

• Summer learning 
and support will 
be planned and 
enabled where 
appropriate. 

year) 
£1200 

Access to 
technology 

Pupils’ access to 
technology has been 
a key factor affecting 
the extent to which 
they can learn at 
home.  Technology 
could also be valuable 
as pupils return to 
school to access 
tuition or support.  To 
support learning, how 
technology is used 
matters most.  
Providing guidance on 
how to use the 
technology effectively 
is essential. 

• Laptops given to 
those families 
that needed 
them, with 
support and 
advice on how to 
use them and 
how to access 
Seesaw. 

• Daily zoom calls 
with those online, 
and phone calls 
and doorstep 
visits for our 
families which 
were struggling. 

• IT is poor in the 
school, and this 
will be considered 
for how we can 
support children 
into the Summer. 

£3000 
 
 
 
 
 
 
 
 
 
( Proposed 
re-fit 
Summer 
2021) 

No pupil unable 
to access Home 
Learning 
 
Improved IT usage 
in school   

 



Appendix 1: Reopening Guidance given to teachers: 

 
Mathematics Reopening Guidance 

 

Ahead of reopening on Monday 8th March, here is a summary of expectations and guidance to ensure that we 
continue with Mathematics Mastery implementation and assessment across the school.  

Baseline Assessments 
To be completed in the first two weeks: 

1. Power Maths Units -  
Using the end of units checks, we will assess the units that you have covered in the lockdown Power Maths 
lessons. Each class completed several units in the last term, so we can start with the first unit and ask the 
children to complete it in the classroom at the beginning or end of a regular Power maths lesson. Then you will 
need to complete the other unit checks within the first couple of weeks. 

This will give us more of a true reflection of the learning they have absorbed, identify any gaps, is a good 
reminder of that topic for them and will inform our bubble boost morning sessions.  

Each child needs to have their unit score recorded on their own individual Maths assessment Step as below. 
Therefore, most of the children will be working on their relevant year group step, unless the child is working 
considerably below, then they will be assessed on the step they have been working on. I have one child who is 
working on Y3 units, so they will be assessed on those units. These assessment records will need to be kept in 
your Rowde maths assessment steps file in the Maths 2020-2021 file. [See Y6 for example] 

   

We discussed how to identify misconceptions in our in our Jan 4th Inset training, and the Power Maths unit planning has 
done that for us. When you get the results/scores of the assessments you will need to look for trends in misconceptions 
across the class, which will then inform your bubble boost planning. It’s a good idea to match the questions they are 
getting wrong to the misconception, as then you can target the learning more effectively in your bubble boosts. Here is 
a reminder: 



 

2. Bubble Boost Maths 
The end of unit check assessments will directly and carefully inform your bubble boost planning and 
implementation. The best places to go to plan for Bubble Boosts are Power Maths, White Rose and the NCETM 
ready to progress [RTM] PowerPoints. I have added these in the CPD file in the maths file, and there are also 
many other supporting materials. The NRich website is highly regarded and an excellent ‘goto’ for your higher 
achievers. There are White Rose manipulative smart board resources and online manipulatives at 
https://mathsbot.com/. I am adding bubble boost resources all the time. 
 

3. Implementing Maths Mastery 

As already discussed, we are focusing on two main areas which we have identified in our whole school plan:  

• using manipulatives - to demonstrate processes and explain understanding and to expose the representation 
and structure 

• arithmetical strategies - which underpin mathematical understanding by using number facts, table facts and 
making connections using patterns and reasoning [see arithmetic sessions below] 

Using manipulatives – when planning, use the Power Maths Teacher Guide for each unit for the list of resources 
you will need. [See overview below] We have ordered extra base 10, counters, tens frames etc for this 
purpose. Please let Mia know by the Easter break if you need any more. It is crucial that you enable every child 
in your class to have access to manipulatives, so we need plenty. 

4. Mastery Planning – Overviews 
 
We will use the Power Maths Teacher 
Guide when planning a new unit to 
handwrite a Unit overview. Here is one of 
my A3 examples for a Year 6 Decimals unit 
that I shared in January. Each step for the 
unit needs to be clearly identified, along 
with key tasks, misconceptions and key 
questions. This allows us to see how the 
unit is going to progress. On this plan, you 
will need to clearly identify resources and 
any NCETM ready to progress [RTP] 
PowerPoints that will support your 
teaching.  

 

Please make sure that you do at least one of these and submit to JEB and I by Friday 26th March. This must be 
displayed in your classroom, either on your working wall or to refer to as you move through the unit, so they 
are easily visible. They are working documents and you can use them as a critical, self-evaluating tool to 
inform future planning. They are not intended for the children, although upper KS2 children can refer to them, 
as they would the plot point map for writing. They do not need to be too detailed, and you can refer to your 
relevant Rowde Calculation Policy to ensure the concrete/pictorial/abstract approach. 

https://mathsbot.com/


5. Arithmetic sessions  
 
These will be quick bursts of number facts and times tables which will last no longer than 15 – 20 mins, three 
afternoons each week. [See timetable below] Children will work on these arithmetic skills as independently as 
possible. They will need to be prepared ahead of time so that children experience a smooth transition from the 
playground to their focused number task. I have been collecting excellent resources for this, which can be 
found in the Arithmetic file on the Shared Resources in the Maths 2020-2021 file.  
Here is an example of a numeracy ninjas focused skill sheet, which I used in lockdown learning - ideal for this, 
and how to record on your timetable: 
 
 
Please keep this arithmetic work  
so that we have an on-going record. 
 
 
 
 
 
 

6. Interventions 

For the majority of our pupils, bubble boosts and high-quality first teaching is the best way to support and 
ensure that all children make progress and begin to address the gaps in their learning. As long as we use our 
baseline data to inform our planning, and ensure that lessons include the necessary support for pupils to access 
them, then they will make progress.  

All children should be given access to the daily Bubble Boosts, Power Maths lessons and afternoon Arithmetic 
sessions. For our bottom 20% and other children you are concerned about, it may be that additional 
intervention is necessary. An effective way to do this in Maths is to utilise a pre-teach model, in which children 
have the opportunity to visit the learning ahead of time for the next lesson, or new unit. Also, you will need to 
identify individual gaps in learning as you go through the week and use this to support further interventions. 

Thank you all for your continued support. 

Mia Morris 

[Mathematics Subject Leader] 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 2: English re-opening guidance 

 
English Reopening Guidance 

 

Ahead of reopening on Monday 8th March, here is a summary of expectations and guidance to ensure that we 
continue to make such marked improvements to our English provision across the school.  

Baselines 
To be completed in the first two weeks. 

7. Writing -  
We would like to use this opportunity to redo the ‘Treasure’ writing task we did back in September. 
https://www.youtube.com/watch?v=aOo7pl052Ww  
As before, the children can watch the video a couple of times and can discuss the main plot points, then allow 
for 15 minutes planning and 45 – 60 minutes writing (of course, adapt for your year group). All the resources 
you need are in the English 2020-2021 folder, and I would use a blank plot point map for them to use when 
planning. These pieces then need to be assessed using the Writing Step sheets and used to inform bubble boost 
planning and the ‘lenses’ which need to be targeted through sentence stacking. We will use these for a 
moderation meeting at a later date. 

8. Reading –  
The majority of our assessment for reading can come from carefully planned book club sessions, where 
discussion and responses can be monitored. There are some ‘short burst’ reading comprehension activities 
which may support you here, in the English folder. However, for those children who you are concerned about – 
at least your bottom 20% - then use the Salford or YARK Reading test (depending on what you used in T1) for 
those children. 

9. Phonics -  
Baseline the children on the most appropriate phase, the one they are currently on or have recently 
completed. Ensure that the baseline includes the four key elements: a grapheme–phoneme correspondences 
task, an oral blending task, an oral segmentation task and a non-word reading task. This can then be used to 
inform planning, if further consolidation or intervention is necessary.  

10. Spelling -  
Use the SWIST spelling check and complete whole-class. This should support you in identifying those children 
who require intervention above and beyond the whole-class spelling lessons (details below).  

11. Punctuation and Grammar -  
From Y2, a PaG check will be useful to inform more targeted bubble boost planning. Use the Spring Weekly 
checks to identify gaps and ensure that you have a clear picture of where those children are.  

Spelling lessons  
We have considerably improved our spelling provision during 
lockdown, after the INSET on Monday 4th. It is crucial that we continue 
this back in the 
classroom.  

Ensure letter 
strings and rules 
are explicitly 
taught in 3 x 
short sessions (15 
– 20 mins) a 

week.  
Use the investigate/teach, practice/apply and assess    
model – using the ‘build a spelling plan’ grid to support. 

• You can use 1 x bubble boost for this, but otherwise use the beginning of a writing lesson or time straight after 
lunch for the practice and apply activities.  

https://www.youtube.com/watch?v=aOo7pl052Ww


• Show brief outline on weekly timetable   
 

• Trial the ‘have a go’ spelling sheets and, in all writing across the curriculum, encourage children to use the 
strategies you are developing. Does that word ‘look’ right to you? 

Writing and Book Club 

Please go back to using the appropriate planning documents and save these on the shared drive. On Monday 4th 
January, I discussed the following next steps. Please ensure these tweaks are made and evident on your planning: 

1. Use the Rowde reading and writing steps. 
2. In Book Club, there needs to be an intention for the lesson – what are the children learning? Discussion can – 

and will – span across domains, but follow-up activities should be domain specific: summarise this section, 
order the events in the chapter, analyse how the character is feeling at this point. Keep recording light, it 
doesn’t have to be a lot of written work. 

3. Ensure that the way children are supported in the lessons are clear (key highlighted detail to support retrieval, 
vocabulary, scaffolded thinking side, clear and reduced ‘amount’ etc). 

4. Ensure there are always clear ‘deepening’ or extension activities. 

Interventions 

For the majority of our pupils, bubble boosts and high-quality first teaching is the best way to support and 
ensure that all children make progress and begin to address the gaps in their learning. As long as we use our 
baseline data to inform our planning, and ensure that lessons include the necessary support for pupils to 
access them, then they will make progress.  

However, for our bottom 20% and other children you are concerned about, it may be that additional 
intervention is necessary. Be mindful of who delivers this intervention, and when it takes place, so children 
are not being withdrawn too frequently from the high-quality classroom practice through Book Club and The 
Write Stuff.  

I am more than happy to support the planning of these, as there really isn’t a ‘one-size-fits-all’ approach. 

Reading –  

• Bottom 20% must be reading daily with an adult. 
• Potentially also an additional reading comprehension session with recorded responses to questions. 

Spelling –  

• We can predict additional needs here, as it is an area of concern across KS2. 
• Use a precision teach approach which is individual to the child – focusing on words they don’t know, giving 

strategies to support and practising/assessing them daily.  
o Please see me for support with planning this.  

Phonics –  

• Taught twice daily for a period of time. 
• In KS1, use letters and sounds pedagogy to re-teach/over-teach/consolidate the necessary areas for 

development. 
• In KS2, use the precision teach pedagogy but apply to the phonemes/graphemes that the children are not 

confident with – in response to baseline. 

Writing/PaG –  

• In some cases, the children may need support constructing sentences, using the correct tense and/or 
punctuation.  

• Because TWS is so strong, any additional intervention would need to be personalised to the children consider 
the next, small steps they need to take to make improvements.  

• Please see me and we can bounce ideas off each other.  



Thank you all for your continued support.  

A proposed timetable for bubble boost, spelling and arithmetic –  

•Having a two-week cycle, which can fit nicely in with Book Club, enables us to have equal Maths/PaG bubble boosts. 
  
•The after-lunch sessions will be no longer than 15 – 20 mins and are more about fluency in Arithmetic and practising 
and applying the spellings that have been already been introduced and taught in the longer bubble boost slot. 
 
•The days can be swapped and changed if necessary, but these sessions need to be clear on your weekly timetable that 
will be saved in the planning folder on the shared drive. 
 
Week 1 -  

Bubble 
boost 

Book 
Club 

Writing Break Maths Lunch After lunch Foundation Worship Reading 

 
PaG focus 

   Arithmetic 
 
 
 

   

 
Maths focus 

 
 

   Spelling – 
Practise/ 

Apply 

   

 
PaG focus 

   Arithmetic 
 
 
 

   

 
Maths focus 

 
 

   Spelling – 
Practise/ 

Apply 

   

Spelling – 
Assess then 
investigate/ 

teach 

   Arithmetic    

Week 2 -  

Bubble 
boost 

Book 
Club 

Writing Break Maths Lunch After lunch Foundation Worship Reading 

 
Maths focus 

 

   Arithmetic 
 
 
 

   

 
Maths focus 

 
 

   Spelling – 
Practise/ 

Apply 

   

 
PaG focus 

   Arithmetic 
 
 
 

   

 
Maths focus 

 
 

   Spelling – 
Practise/ 

Apply 

   

Spelling – 
Assess then 
investigate/ 

teach 

   Arithmetic    

 


