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Rationale  
At Rowde C of E Primary Academy, we believe that every child has one chance at 
education and we want to ensure that we make it the best it can be. Education has the 
capacity and the possibility to change lives for the better. Here, teaching and learning is 
built upon a foundation that is inclusive, supportive, challenging and empowering. We 
promote high expectations, aspirations and an engagement in learning. This supports 
learners in establishing the values, attitudes, skills and knowledge through which they 
will be able to achieve success, gain fulfilment in the future and become lifelong 
learners so they may flourish. This is underpinned by our Christian ethos and vision, 
whereby we instil and teach core Christian values to ensure our pupils can ‘Learn, 
Grow and Love’.  
 
Rowde believes that a clear and realistic behaviour policy is essential in establishing 
a positive culture in our school that underpins the achievements and successes of all 
our pupils. We promote and reward good behaviour and ensure that wrong choices are 
dealt with appropriately so that children learn from them. We support children 
restoratively to make better choices in future, always using our vision linked to the 
parable of the mustard seed and our ‘We are Rowde’ Christian values to support these 
conversations. Bullying and racism are not tolerated and incidents are dealt with on an 
individual basis. 

 
We base our behaviour policy on the following key principles of social and emotional 
development -  
 

1. Behaviours and actions communicate unmet needs to us and we remain curious to 
understand what is being communicated, separating the child from their behaviour. 

2. We ensure that adults act as role-models for the children and also explicitly teach 
appropriate behaviours. 

3. We ensure that we provide predictability and routine to build a sense of safety in the 
emotional and physical environment. 

4. Through reflective conversations, we ensure children become accountable for their 
actions and understand the impact of their behaviour on themselves and others. We 
focus on solutions and, on reflection, plan and guide our students to change future 
behaviours. 

5. We ensure that we have positive and secure relationships with our pupils. We seek to 
restore relationships and change behaviours, rather then only ‘punish’ the actions a 
child may have taken. Although this does not exclude the use of sanctions, we seek 
the most appropriate way of support children to develop their skills of self-control, 
empathy and emotional regulation. 
 
We have high expectations of behaviour from our pupils. We believe that without 
effective behaviour systems and positive, relational attitudes, limited learning and 
development can take place. There is strong evidence that teacher-pupil relationships 
are key to good pupil behaviour and that these relationships can affect pupil effort and 
academic attainment. However, we believe that all stakeholders at Rowde share a 
collective responsibility for behaviour as outlined below – 
 

Responsibilities of pupils 
To show positive behaviour choices and 
attitudes at all times. 
To observe school rules and ‘We are 
Rowde’. 
To understand that positive behaviour leads 
to a calm school where everyone can learn. 

Rights of pupils 
To feel safe and be in an environment that is 
positive, calm and orderly. 
To be treated fairly with consideration and 
respect by all. 
To know what is expected with regards to 
their behaviour and attitudes. 



 

To have pride in their school, appearance 
and way they conduct themselves. 
To be aware of their own, and others, 
wellbeing, talking to an adult if they are upset 
or not feeling safe. 
 

To be listened to by adults in school. 
To have any incidents of violence or bullying 
towards them dealt with fairly and 
consistently. 

Responsibilities of staff 
To create a safe, calm and positive 
environment in which pupils can learn. 
To treat all pupils with consistency and 
respect at all times. 
To carefully consider their choice of phrase 
and words when dealing with behaviours and 
attitudes. 
To communicate positive/poor behaviour and 
attitudes with parents. 
To sign and implement the Behaviour and 
Attitudes policy. 
 

Rights of staff 
To be treated with respect by all pupils and 
stakeholders. 
To be able to teach in a calm and orderly 
environment. 
To be supported by the school and parents 
when dealing with behaviour and attitudes. 
To expect all children to show a willingness 
to make good choices with regards to 
behaviour and attitudes. 

Responsibilities of parents 
To know and support the school rules and 
the behaviour and attitudes policy. 
To ensure that children attend school 
regularly, arrive on time and have everything 
they need to enable them to be active 
learners e.g. reading books, PE kits. 
To tell the school if they have any concerns 
about their child. 
To support their child’s development at 
home. 
 

Rights of parents 
To know that their children are safe. 
To be sure that their children are treated 
fairly and with respect. 
To expect the school to provide and calm 
and purposeful working environment for their 
child. 
To be able to raise concerns with staff. 
To know that the Behaviour and Attitude 
policy is consistently followed by all staff. 

 
The following outlines everything that underpins our behaviour policy and our 
approaches to developing positive behaviours: 

• High quality, adaptive education which involves pupils, builds on success, 
ensures progression, involves and informs parents; 

• For social, emotional and academic learning to be recognised, planned for and 
with explicit descriptive feedback across the day, within the classroom and 
during transitions and play times; 

• Our Christian distinctiveness holds firmly in line with our commitment to 
learning, with Acts of Worship and R.E. deepening our beliefs, understanding 
and inclusive values; 

• Programmes of PSHE used as rich opportunities which are part of all areas of 
school life and learning; 

• To encourage children to recognise sensations and therefore emotions, to 
manage their feelings by separating feelings and actions and allowing 
opportunities for thinking to take place between the two; 

• For children to become increasingly self-aware, taking responsibility for 
themselves and their actions in age appropriate ways; 

• To recognise and use incidents which are against our School Values and 
agreed expectations as an opportunity for learning, both for pupils involved and 
for adults planning next steps; 

• Where need is identified, for structured, tailored, group and individual 
programmes, to be incorporated into action plans; 

• Any plan of action is agreed and shared in a working partnership with parents 
and carers; 



 

• For individuals with Special Educational Needs (SEND) to be recognised within 
our behaviour systems with appropriate ‘scaffolded’ support to ensure they can 
manage within boundaries that are recognised as fair and consistent for all; 

• The way we reinforce positive behaviour choices to be based on our positive, 
clear and consistent responses within boundaries that offer safe containment; 

• Supporting pupils appropriately may require adults to develop and employ new 
skills; 

• Pupils need to know explicitly what behaviour is expected in different 
circumstances; 

• The consequences for appropriate and inappropriate behaviour choices to be 
agreed and known to all involved; 

• Adults to be observant, open and inclusive, act as role models (particularly in 
how respect is shown) and co-regulators as needed; 

• We reward positive behaviour, challenge inappropriate behaviour and set 
achievable targets for development; 

• Our We are Rowde expectations - as well as expectations around behaviour, 
rewards, sanctions and opportunities for pupil roles and responsibilities - are 
revisited, reviewed at regular intervals and agreed by all. 
 

We achieve this by staff, pupils and parents having shared values about standards of 
behaviour; encouraging and praising good behaviour and dealing effectively when 
expectations are not met. 
 
To create the conditions for a harmonious community, in which everyone can learn, 
Rowde has adopted Thrive Practices in our school. 
 
General Principles using a THRIVE approach: 
THRIVE is a dynamic, developmental approach to working with children that supports 
their emotional and social wellbeing. It is based on the latest research in neuroscience, 
attachment theory and child development, drawing on research into the role of 
creativity and play in developing emotional resilience. It reinforces our understanding 
that learning happens across the whole day, especially at times where less structured 
interactions and experiences enable pupils to develop their social and emotional 
learning and apply skills that are vital for healthy development. 
 
Learning to be skilful in relationships and ready for challenges, requires descriptive 
feedback, reflection, modelling and teaching from adults and peers. Addressing early 
emotional developmental needs builds resilience, decreases the risk of mental illness, 
prepares children to take their place within a community and equips them to be ready 
and willing to learn. Life events can introduce episodes which become interruptions in 
some children’s development. The Thrive programme supports staff in creating a 
differentiated provision in response to need with reparative strategies as part of 
systematic, carefully planned actions. 
 
When a child is dysregulated, and experiencing an extreme emotional feeling, we use 
the following Thrive approach to resolving conflict. When we talk children through 
these emotional feelings and challenging times, we use W.I.N – labelling and 
modelling thinking for the. W.I.N stands for I wonder… I imagine… I notice… 
Ultimately, our role as adults is to validate and co-regulate with the child so that in 
time, and with experience, they develop the skills necessary to regulate themselves.  
 
1. Attune:  

We are alert to how the child is feeling: demonstrate attuning to their emotional 



 

state showing we can catch how they feel through facial expression, body 
language, gesture, noises: ah, oo, oh, mm, eek etc. We demonstrate that we 
understand the intensity, pitch, pace, volume, expansiveness or spatial experience 
of the child’s emotional state. 

2. Validate:  
We are alert to the child’s experience: we validate their perspective, experience 
and/or feeling. This is an important step before helping them to regulate it. This is 
the beginning of being able to think about their feelings. We avoid reassuring them, 
trying to persuade them otherwise or contradicting.  

3. Containment:  
We are alert to how they are feeling: we demonstrate containment. We catch and 
understand the pitch/intensity/quality of their feeling or mood and we show the 
children that we can bear it. We aim to make their deep distress, raging anger or 
painful sorrow a survivable experience. We catch it, match it and digest it by 
thinking about it and offering it back, named, in small digestible pieces. This makes 
bearable the strongest emotional state. 

4. Soothing:  
We are alert to how the child is feeling and soothing and calming their distress. 
Children need to repeatedly experience being calmed before they can do it for 
themselves. 

5. Regulation:  
We demonstrate emotional regulation by catching and matching the emotion and 
helping the child to regulate the feeling up or down, modelling how to do it. 
 

Develop a positive significant relationship: 

• Adapting a helpful attitude when supporting a child is key. Dan Hughes in ‘Building 
the Bonds of Attachment’ (1998) identifies key features that an adult needs to ‘be’ 
to help a child grow a healthy sense of themselves. 

• There are five qualities that make up the best background atmosphere for 
emotional learning which help set the emotional tone of engagement with a child. 
 

• We aim to be:  
P = Playful 
L = Loving 
A = Accepting 
C = Curious 
E = Empathic 
PLACE can often be 
used in any order, 
and often moving 
back and forth 
between the qualities 
and skills is 
necessary. 
 

• To ensure, as adults, 
we can maintain an 
attitude of PLACE when we are experiencing unacceptable behaviour, we separate 
the child from their behaviour in our response to them. We make clear to the child 
that while their behaviour is unacceptable, you continue to love them and are 
committed to maintaining the relationship with them. 

• It is once they are calm, and regulated, that the reparative work and action 
planning can take place to ensure more positive choices in future.  



 

Behaviour System and our Rowde Values 
The school has a clear behaviour system, which supports the staff and children in 
knowing the expectations for their behaviour and attitudes and the consequences of 
poor choices. The visual behaviour system is displayed in each class and is referred to 
during the day to encourage positive behaviour choices. The core of this system, as 
shown in Level 4, are our Christian values and key mantras explained below.  

 
Throughout the behaviour system, the expected Level 4 is based on what we mean by 
being ‘Rowde’ and embodying our key Christian values: Respect, Optimism, Wisdom, 
Determination, Enthusiasm and Love. The children are taught that it is this Level 4 – 
‘We are Rowde’ – that will ensure our school is calm and purposeful where every child 
can ‘Learn, Grow and Love.’ 
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As well as our ‘We are Rowde’ mantras, at the beginning of every academic year, each 
class spends time unpicking the specific classroom behaviours that underpin these key 
12 values. For example: tracking the speaker in the room, one voice at a time, listening 
carefully and following instructions, asking and answering questions. We also ensure 
that the behaviour we expect is explicitly taught and modelled by all staff. 
 
Expectations of behaviour 
Our expectations of behaviour are broadly outlined above in our ‘We are Rowde’ 
mantras. However, the positive learning attitudes and behaviours we expect in the 
classroom include: 

• Children are engaged, motivated and committed to learning 

• Mistakes are valued and shared as learning opportunities 

• There is purposeful talk with children working together with their learning partner or 
in a small group 

• Pupils demonstrate respect to each other 

• Respect for adults in the room is clear 

• There is a sense of pride from the children about their learning 

• Pupils are willing to have a go and take risks 

• Pupils are keen to learn and share their knowledge 

• Pupils are independently accessing appropriate learning tools 

• Pupils take care and pride in the presentation of their work 

• Children maintain strong focus during a lesson 
 
The expectation is that children follow our school vision and values during all parts of 
the school day – we expect them to demonstrate ‘We are Rowde’ at all times, in all 
areas, with all adults. This includes breakfast club, break and lunchtimes, PE lessons, 
during Collective Worship, at Rascals and moving around the school. 
 
Investing in our ‘Play Pod’ we work hard to ensure that the children have opportunities 
for high-quality and engaging play, thus reducing the conflict and issues they face 
during unstructured time at break and lunch. The agreement and rules surrounding 
play time have been introduced and taught to the children. During these times, it is 
expected that the children follow these, as on Level 4 of the behaviour system, and if 
they’re not, then the same levels apply. They will be given a warning and support to 
make better choices at Level 3. If they continue and reach Level 2, they will sit out and 
reflect for 5 minutes. If they continue, or their behaviour is consistently disrespectful or 
dangerous, they will be sent in to a Key Stage Leader or to the Headteacher and the 
same protocol as Stage 5 will be followed.  
 
Other expectations and school rules during the school day include: 

• Children shouldn’t bring anything from home, unless agreed by the teacher, other 
than a pencil case and water bottle. 



 

• Children should have a healthy snack which is put at the back of the classroom 
every morning and they should only have water in their water bottle. 

• Children should not be playing ball games on site before or after the school day, 
unless part of an extracurricular sports club. 

• When children are outside and the bell is rung, they are to line up calmly and 
quietly in their class spaces and wait for their class teacher to collect them. 

• When children enter the classroom, they do so quietly and calmly, ready to learn. 

• At playtime and lunchtime, if a child is struggling with behaviour choices, then the 
class teacher is to be informed, quietly and privately, by the TA or MDSA that has 
supported the situation. 

• Children should be polite and respectful to all adults in the school, at all times of 
the day, including lunchtime, playtime and wrap around care. 

• When children are moving around the school they are expected to walk quietly and 
calmly and be polite and respectful to people they see on their way. 

 
Incentives and celebrations of success 
To ensure our children feel valued, and their efforts are noticed and recognised, the 
majority of our time supporting children with their behaviour is focused on praise, 
incentives and celebrations of their successes. We do this is in a number of ways and 
some teachers, especially with our younger pupils, also use stickers to recognise 
children’s achievements and hard work. However, the whole-school systems are 
outlined below –  
 

1. House Points: 
House points are used within the school to reward good behaviour. It is a strong 
motivator for children to behave both in and out of class. Any member of staff 
within the school has the right to award house points – please see Appendix 1 
for more information.  
House points could be awarded for the following things: 
o Excellent standard of work relative to the child. 
o Demonstrating excellent manners and thoughtfulness. 
o Showing good learning skills linked with our ‘We are Rowde’ expectations. 
o Embodying the school rules at any time. 

When children complete one of the house point cards, they are recognised in our 
Celebration Collective Worship on Fridays. 
 

2. Proud Posts: 
Proud posts are small post-cards sent home for children when they have a 
‘stand out’ moment. These could be for key moments when they’ve embodied 
our Rowde values, a stand-out piece of work or achieving a personal target. All 
children who receive proud posts are recognised in our Celebration Collective 
Worship on Fridays. 
 

3. Work of the Week: 
The class teacher chooses one piece of exceptional work to celebrate in class 
which is then displayed for the following week. The child gets a ‘Work of the 
Week’ postcard sent home and is recognised in our Celebration Collective 
Worship on Fridays. 
 

4. Value Champion: 
Each week, either the class teacher or the class (through a democratic vote), 
choose one child who has stood out for showing, or consistently showing, one of 
our Rowde values. They are given a certificate and stand at the front during our 



 

Celebration Collective Worship on Fridays and are celebrated in the newsletter. 
They are invited to have hot chocolate or an ice-lolly (season dependent!) with 
the Headteacher on Monday. 
 

5. Headteacher Awards: 
We want the strategies above to really encourage children to try their best and 
make good choices. We use our Celebration Collective Worship on Fridays to 
ensure they feel recognised and valued, but there may be other occasions 
where the children are sent straight to the Headteacher for recognition. They will 
receive a proud post written by the Headteacher and a Headteacher’s award 
sticker. 
 

6. Other Achievements: 
We encourage children to share their personal goals, whether inside or outside 
of school, with us so we can also celebrate them in assembly. E.g. sporting, 
musical, club or other achievements. 
 

7. Class Rewards: 
Each class has a whole-class reward system where the children work together to 
earn a class treat. If the class stay on Level 4 or 5, demonstrating ‘We are 
Rowde’ for a session (up to break, between break and lunch, during the 
afternoon) then they earn a token. The aim is that they reach a target (e.g. fill the 
jar) approximately once a half term. Additional class tokens could be awarded for 
exemplary behaviour during a trip or experience, or for demonstrating something 
that they are working on: e.g. sitting well in worship, working effectively in small 
groups or showing determination during problem solving. 

 
We really do rejoice in the positives and use those children who make the right 
choices and demonstrate our vision and values as role models to others. 
 
Supporting dysregulated behaviour, including sanctions and consequences 
As outlined above, we support our children using Thrive practices and a range of 
strategies in class. We always remember that behaviour is communication and remain 
curious and supportive to understand what the child is feeling and why (e.g. do they 
need help with their work, do they need a break, are they upset by something). This is 
when Stage 3 of our system is so important, as early intervention and support will most 
often enable a child to refocus and get back on track.  
 
Teachers and staff will use a range of the following: 

• Tactical ignoring of dysregulated behaviour and reinforcement of positive 
behaviour 

• Using non-verbal gestures to communicate about low level disruptive behaviour 
(shake of head, finger to lips, eye contact) 

• Change of ‘face’ (adult) who can slide in and take over (usually a member of class 
staff who knows the child well, and what has been happening) 

• Set clear boundaries 

• High levels of consistency in approach from all members of staff 

• Providing structure and routine for the children 

• When children reach Stage 3, they are given clear and closed choices with 
support to turn it around 

• Using Thrive practices – including PLACE and WIN (I wonder, I imagine, I notice) 

• Keep actions and comments short and to the point, saying the essentials, 
containing the situation and setting time to have a longer conversation later 



 

• Offer and plan alternative, safe, structured, timed ways to express strong feelings 

• Maintain a calm and measured approach 

• Adults must not use any form of degrading treatment or language, including the 
use of sarcasm, ridicule, demeaning or insensitive comments/remarks that are 
likely to undermine a child’s self-confidence 

• There will not be any public or private humiliation 
 

We use supportive and kind language, keep boundaries clear and firm, but with love 
which underpins all of our Rowde values and Christian ethos. 
 
We have different sanctions and consequences designed to support children to be 
accountable for their actions and to develop skills to change their behaviour rather 
than to punish the actions of the child. These include: 

• Working away from others and moving to a different area 

• Working on their own rather than with others 

• Being supported by a TA or MDSA when outside at break/lunchtime 

• Needing to complete a reflection sheet in their own time 

• They may miss all or a proportion of their free time 

• Withdrawal of privileges 

• Seeing the Key Stage Leader 

• Seeing the Headteacher 

• In more extreme circumstances, missing out on off-site activities and rewards  
 
If the behaviour of the class as a whole has fallen below the expected standard, the 
class teacher may arrange a circle time or discussion to talk through the behaviour, 
and its impact, then deciding as a class how this can be addressed. Teachers should 
not use whole class sanctions as they create a feeling of injustice and a failure to 
identify pupils who have behaved correctly.  
 
Communication, reporting and recording of behaviour 
Children who have displayed behaviour linked to 1 or 2 on the behaviour system will 
have their first name recorded on the weekly behaviour monitoring grid in the relevant 
section for the week with the relevant code for the behaviour (see Appendix 2). These 
weekly grids are kept in the teacher’s desk, out of sight of the class, but are used to 
look for patterns in behaviours and times of day/week for a class and/or child(ren). 
This supports communication of behaviour with parents, outside agencies and SLT in 
looking at next steps of support that may be needed for a class and/or child. 
 
When a child’s name is appearing on the monitoring grid multiple times in a week, 
support is extended to the class teacher, to see what the context of the behaviours 
are, and what could be done differently. For children that continue to communicate an 
unmet need through behaviour, support and advice from the Headteacher and 
SENDCo is sought, and a personalised plan will be created alongside the child, 
parents and teacher. 
 
Following a child arriving at ‘2’, pupils should complete a reflection sheet with a class 
member of staff – either teacher or teaching assistant (see Appendix 3). These 
address what may have prompted the behaviour/action, what the behaviour/action 
was, who has been affected by the behaviour and also provide an opportunity to 
reflect on what happened, the impact this had on others and what could be done 
differently next time. Through this conversation, the adult will discuss and support the 
child in deciding what they can do to restore the situation, and what the adults and 
school can do to help the child’s needs.  



 

These are kept in the behaviour folder as a record, and SLT will monitor the 
occurrences of these and if there are several repeated incidents this will be informed 
and discussed. 
 
A child who arrives at a ‘1’ on the behaviour system, may also have been added to the 
weekly behaviour monitoring grid as a ‘2’ and has completed a reflection sheet with a 
member of staff, or may have gone straight on to ‘1’ due to a quick escalation in 
actions/behaviours. This requires the child to be supported, and as part of that 
support, a reflection grid completed with the Key Stage Leader or Headteacher. These 
incidents will also be recorded by the Headteacher, and may result in the child being 
internally excluded for part of the school day, having another role during break and 
lunch or missing off-site activities and rewards. Parents will be notified if their child 
reaches this stage and sanctions will be discussed, as well as jointly agreeing a way 
forward. 
 
Safe touch and safe holding 
At Rowde, we adopt an informed, evidence-based decision to allow safe touch as a 
developmentally appropriate intervention that will aid healthy emotional growth and 
learning. Research shows clearly that healthy pro-social brain development requires 
access to safe touch as one of the means of calming, soothing and containing distress 
for a frightened, sad or angry child. It is essential for all children to learn the difference 
between safe and unsafe touch and to experience having their strongest emotions 
contained, validated, accepted and soothed by a significant adult. 

 
Examples of where touching a pupil might be proper or necessary: 

• Holding the hand of the child at the front/back of the line when going to assembly 
or when walking together around the school; 

• When comforting a distressed pupil; 

• When a pupil is being congratulated or praised; 

• To demonstrate how to use a musical instrument; 

• To demonstrate exercises or techniques during PE lessons or sports coaching; 

• To give first aid 
 

Safe holding will only be used if there is an immediate risk to the child or another 
person and is a last resort. The method of safe holding used will use minimum force 
for minimum time. Incidents will be recorded on an Incident Form and will follow 
Wiltshire Council Policy and Guidance on the Use of Physical Restraint in Schools. A 
second member of staff will be present as much as possible, to ensure the safety of 
all involved. 
 

Emergency Situations and Exclusions 
Some situations when a child has become distressed and dysregulated may involve 
other children, adults and property being at risk of harm. In such situations, it is always 
important to consider if the quickest and safest approach is to move other children and 
adults away from the situation, rather than trying to move the child who is distressed 
and dysregulated. 
 
Some extreme behaviour can lead to exclusion, please see our exclusions policy. A 
Fixed-term Exclusion is the last resort in a situation and should only be used when 
lesser sanctions cannot achieve resolution. The decision to exclude rests with the 
Head Teacher. These are decisions not taken lightly but they remain the ultimate 
sanction of the school. In such cases the school will follow DFE guidelines on 
exclusions. Exclusions are also reported to and monitored by Acorn Education Trust. 



 

 
We acknowledge that we have legal duties under the Equality Act 2010, in respect of 
safeguarding and in respect of pupils with Special Education Needs and Disabilities 
(SEND) – meaning that schools cannot unlawfully discriminate against pupils because 
of their sex, race, disability, religion or belief or sexual orientation. 
 
Partnerships with Staff, Parents/Families and Outside Agencies 
 
It is important that we work as a team with parents, families and outside agencies to 
support the children in our school as they grow and develop socially and emotionally. 
We actively promote this partnership and enjoy working with families and others. 
When children are repeatedly demonstrating ‘3’ behaviours, or have demonstrated a 
‘2’ or ‘1’ behaviour, parents must be contacted, initially by the class teacher, but 
depending on the circumstances, also by the Key Stage Leader or Headteacher who 
has supported the situation. 
 
Where a child is in need of additional support, we will link with the family to consider 
the most appropriate support, and should a personalised plan be required, this can be 
a shared piece of work.  
 
In addition to the support we have in the classrooms at Rowde, we have support for 
our children through our Emotional Literacy Support Assistant and Drawing and 
Talking Therapeutic Intervention (Mrs Roach) as well as a trained Thrive practitioner 
(Mrs Godwin). Beyond the offer through school staff, we are able to engage with the 
Wiltshire Council Behaviour Support Service, as well as Behaviour Support through 
Acorn Education Trust, NHS Mental Health Support Team, and we are also able to 
make referrals to CAMHS. 
 
It is both our moral duty and passion to ensure all pupils at Rowde achieve greatly 
academically, but also socially and emotionally.  
 
Related policies 
Anti-Bullying Policy 
Attendance Policy 
Complaints Policy 
Equality and equal opportunities policy 
Exclusions Policy 
Acorn SEND Policy 
 
It is expected that all staff and stake holders associated with the school read and 
adhere to the Behaviour and Attitudes Policy and therefore they are asked to sign and 
return the slip to say this is the case. 
_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  
 
Rowde C of E Primary Academy – Behaviour & Attitudes Policy 
 
I have read, fully understand and will comply with the above policy regarding the 
behaviour and attitude expectations within school. 
 
Name:__________________________ Signed: __________________________ 
 
Date:___________________________ 
 
 



 

Appendix 1: House Points 
We have four houses represented by four colours – the names of the houses change 
every long term as a learning opportunity: to learn about charities, countries or 
inspiring people, for example. When a child joins the school, they are randomly 
assigned a house which means that they may not be with their siblings.  
 
Our houses, and house points, are intended to show recognition for the day-to-day 
good work, behaviour and attitudes shown by the pupils. Through their choices and 
actions individuals earn ‘house points’ which are celebrated with certificates in our 
Friday Collective Worship. House points can be awarded by any adult in the school, 
and can be for any positive reason, from being polite, to helping a friend, to a learning 
achievement. 
 
Once they have collected 20 house points, they will earn an iron certificate, 40 points 
for bronze, 60 for silver, 80 for gold, 100 earns a platinum certificate whilst 130 points 
is for the Diamond certificate. Prizes will be given when certain house point cards are 
reached with a pin badge when the Diamond certificate is achieved. Through this 
behaviour policy, staff try their best to be consistent and fair in the house points they 
distribute. 
 
At the end of each long term, the house with the most points win the cup and have 
earned a special treat. These houses are also used in sporting activities and other 
whole school events, building a strong community and network of friends throughout 
the whole school. 
 
The following table outlines a rough progression of house points across the year –  
 

Term All Most Some Few Exceptions 

1 Part way 
through Iron 

Part way 
through Iron 

Complete 
Iron 

Part way 
through 
Bronze 

Completed 
Bronze 

2 Part way 
through Iron 

Complete 
Iron 

Part way 
through 
Bronze 

Completed 
Bronze 

Part way 
through 
Silver 

3 Complete 
Iron 

Part way 
through 
Bronze 

Completed 
Bronze 

Part way 
through 
Silver 

Completed 
Silver 

4 Part way 
through 
Bronze 

Completed 
Bronze 

Part way 
through 
Silver 

Completed 
Silver 

Part way 
through Gold 

5 Completed 
Bronze 

Part way 
through 
Silver 

Completed 
Silver 

Part way 
through Gold 

Part way 
through 
Platinum 

6 Part way 
through 
Silver 

Completed 
Silver 

Completed 
Gold 

Part way 
through 
Platinum 

Started 
Diamond 

Total 50 60 80 90 120 

 
 
 
 
 
 



 

Appendix 2: Weekly behaviour grid 

 
 
 
 
Appendix 3: Behaviour reflection sheets 
Key Stage 2 –             Reception and Key Stage 1 -  

 
 
 

 


